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Abstract 
The present study investigated the relationship between EFL learners` perception of their teachers` classroom discipline strategies 
and their willingness to communicate (WTC) in English inside the classroom. As many as 87 learners completed the classroom 
discipline strategies questionnaire (Lewis, Romi, Qui, & Katz, 2005) and the scale for WTC inside the classroom (MacIntyre, 
Baker, Clement, & Conrod, 2001). The results indicated that learners` WTC inside the classroom was significantly related to 
their perception of the discipline strategies employed by their teachers. Furthermore, teachers` discipline strategies were found to 
account for 38% of the variance in learners` second language (L2) WTC inside the classroom. 
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1. Introduction 
One of the variables which has been frequently foregrounded in literature as playing an influential role in L2 
learning is learners` L2 WTC. As Skehan (1989) noted for learning to talk in the L2, learners need to be willing to 
communicate in the L2.  MacIntyre, Dörnyei, Clément, and Noels (1998) also pointed out that developing learners` 
L2 WTC should be the fundamental goal of language instruction. WTC was primarily conceptualized as a 
personality trait reflecting a stable predisposition to initiate communication in different situations. MacCroskey  and 
Richmond (1991), for example, argued that WTC is relatively stable over  time and across situations and receivers. 
MacCIntyre et al. (1998), however, asserted that WTC comprised both trait (stable) and state (transient) properties.  
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They challenged the trait-like view of WTC asserting that there are situational variables that can influence WTC. 
Accordingly, they defined L2 WTC as "a readiness to enter into discourse at a particular time with a specific person 
or persons, using an L2" (MacInteyre et al., 1998, p. 547). 
 
Considering WTC as a situational construct, researchers have examined how it is influenced by situational 
variables such as  contextual variables and social support (MacIntyre et al., 2001), the frequency and quality of L2 
contact (Clément, Baker, & MacIntyre, 2003), and interactants and conversational context (Kang, 2005). These 
studies have provided unequivocal evidence indicating that WTC is affected, to a large extent, by situational 
variables. Following this line of research, the present study sets out to investigate whether teachers` use of different 
types of classroom discipline strategies has differential impacts on learners` L2 WTC inside the classroom.  
 
Distinguished from the broader area of classroom management, classroom discipline is defined as the strategies 
teachers employ after misbehavior occurs in their classes (Lewis, 1997). In an empirical study, Lewis (2001) 
demonstrated that students tend to characterize their teachers by two sets of discipline styles, namely “Coercive 
discipline” and “Relationship-based discipline. The former includes strategies such as punishment and aggression 
and the latter comprises discussion, hints, recognition, and involvement.  The issue of classroom discipline has been 
the focus of attention in mainstream educational literature due to the beneficial effects that effective classroom 
discipline can have on the quality of learning. Lewis, Shlomo, Qui, and Katz (2008) foregrounded the significance 
of discipline in classrooms and noted that without effective behavior management reaching a positive and 
productive classroom environment is impossible.  
 
Research findings have shown that well-disciplined classrooms create a positive environment in which teaching 
and learning can thrive (Marzano, Marzano, & Pickering, 2003). Inappropriate discipline, on the other hand, can 
bring about a general lack of motivation (Gorham & Christophel, 1992), a negative affect toward course material 
(Wanzer & McCroskey, 1998), and an anxious classroom atmosphere (Bacon, 1990). It can also increase teachers` 
stress level (Borg et al., 1991), and decrease the quality of teachers’ instruction and students’ learning (Rose & 
Gallup, 2004). 
 
Given the significance of teachers` classroom discipline strategies, it seems important to find out whether and 
how teachers` discipline strategies as a situational variable can influence learners` L2 WTC inside the classroom. 
The present study, therefore, aims to answer the following two questions: 
 
x Is there any relationship between EFL learners` WTC in English inside the classroom and their perception of 
the discipline strategies used by their teachers? 
 
x Which discipline strategies are significant predictors of EFL learners` WTC in English inside the classroom? 
 
2. Method 
2.1. Participants 
Participants of this study comprised 97 learners from six advanced classes of a private English language teaching 
institute. Six learners refused to participate in the study and four failed to answer both questionnaires. Therefore, the 
study was carried out with 87 participants (38 male and 49 female). They ranged in age from 13 to 17 (M= 15.6, 
SD=.87).  
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2.2. Instruments 
Classroom discipline strategies questionnaire 
A 24-item questionnaire developed by Lewis et al. (2005) was used to collect data about learners` perception of 
their teachers` classroom discipline strategies. The questionnaire requires respondents to indicate on a 6-point Likert 
type scale (ranging from almost always (1) to never (6) how frequently their teacher resorts to the strategies 
described in the items for dealing with misconduct in the classroom. The strategies measured were punishment, 
recognition/rewarding, discussion, involvement, hinting, and aggression.  
L2 WTC questionnaire 
The second instrument was a modified version of the L2 WTC inside the classroom questionnaire developed by 
MacIntyre et al. (2001) to assess the frequency of the time learners would be willing to communicate in French. It 
consists of 27 items on learners` L2 WTC in the four basic language skills (listening, speaking, reading and writing) 
in a variety of situations- for example, "speaking in group about summer vacation".  This questionnaire was selected  
to estimate learners` L2 WTC because it has been designed specifically to assess L2 WTC while other measures of 
WTC  such as MacCroskey`s (1992) questionnaire estimate the degree of general WTC.  Based on the purposes of 
the present study, the word "French" was changed into "English".  
2.3. Procedures 
After the necessary permission was granted by the manager of the private language teaching institute, the 
researchers attended 3 male and 3 female advanced classes and gave learners some general explanation about the 
study and how to fill out the questionnaires. They ensured learners that the data they provide would be reported 
anonymously. Participants completed the questionnaires during the normal class time.  
2.4. Study design 
The overall goal of the present study was to probe the relationship between EFL learners` WTC in English inside 
the classroom and their perception of the discipline strategies used by their teachers. The design of the study, 
therefore, is ex post facto as the examined  relationship between variables is not due to any intervention. 
3. Results 
3.1. Preliminary analyses 
Descriptive statistics and reliability estimates (coefficient α) for classroom discipline strategies based on learners` 
perception and L2 WTC scale are presented in Table 1. 
                      Table 1. Descriptive summaries and reliability coefficients for the questionnaires 
   Measures N            M          SD   Internal  consistency (α) 
   L2 WTC 87         89.23         7.20              0.78 
   Classroom discipline strategies                      87        103.21        4.09              0.80 
3.2. Inter-correlations among variables 
Inter-correlations between participants` L2 WTC and the six categories of classroom discipline strategies were 
calculated. As shown in Table 2, participants` WTC in English inside the classroom was positively and significantly 
related to involvement (r=.21, p < 0.05) and recognition/reward (r=.38, p < 0.05). The results also indicated that L2 
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WTC had a significant inverse relationship with aggression (r=-.35, p < 0.05) and punishment (r=-.31, p < 0.05) 
strategies.  
 
 These results clearly indicate that the discipline strategies deployed by teachers inside the classroom can have 
either a facilitative or a debilitative impact upon learners` willingness to use English inside the classroom. 
 
 
 
                 Table 2. Inter-correlations between L2 WTC inside the classroom and different types of classroom discipline strategies 
                                                                            Aggression   Hinting   Involvement   Discussion   Recognition/reward   Punishment 
                   L2 WTC                                              -.35*            .19               .21*                .17                       .38*                     -.31* 
                 * p < 0.05  
3.3. Predictive power of discipline strategies 
As for the other purpose of the current study, standard regression analysis was run to examine the extent to which 
each classroom discipline strategy was predictive of learners` L2 WTC inside the classroom. L2 WTC was entered 
into the model as the dependent variable and the six discipline strategies were entered as independent variables. The 
results are presented in Table 3. Overall, the 6 strategies explained approximately 38% of the variance in learners` 
willingness to use English inside the classroom. 
 
                Table 3. Standard regression analysis model summarya  
                    Model                                     Sum of   Squares      df           Mean Sqaure             R2          Adjusted R2         Sig. 
                     1        Regression                         5432.87              6              905.47                  39.10            38.04             .00b 
                               Residual                             6432.21             80               80.40 
                              Total                                 11865.08              86                 
               a. Dependent variable: L2 WTC inside the classroom 
               b. Predictors:  Punishment, aggression, recognition/reward, discussion, involvement, and hinting 
In addition, aggression (β = -0.19, p ≤ 0.05), involvement (β = 0.17, p ≤ .05), and recognition/reward (β = 0.3, p 
≤ .05) were found to make statistically significant contributions to L2 WTC inside the classroom (Table 4), with 
recognition/reward strategy making the strongest unique contribution. 
                 Table 4. Multiple regression on the dependent variable 
                     Variables                                                  B                                β                                t                                Sig.  
                     Punishment                                             -5.12                           -.09                         - 4.87                              .07 
                     Aggression                                            -17.14              -.19                       -17.42                              .00* 
                     Recognition/reward                                23.12                            .30                        24.10                              .00* 
                     Discussion                                                3.17                            .03                           3.02                              .21 
                     Involvement                                           15.11                             .17                        15.00                              .02* 
                     Hinting                                                     2.69                             .01                          2.65                               .34 
                *significant at p ≤ .05 
4. Discussion 
The present study attempted to investigate the relationship between EFL learners` perception of their teachers` 
classroom discipline strategies and their L2 WTC inside the classroom. The findings revealed statistically significant 
correlations between learners’ WTC and discipline strategies of involvement, recognition/reward, aggression, and 
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punishment. This highlights the influential role that teachers’ choice of discipline strategies can play in either 
encouraging L2 learners to take more active roles in classroom communication or discouraging them from 
communication in the classroom altogether. The findings most significantly draw attention to the debilitative effects 
of inappropriate discipline strategies such as aggression and punishment on learners` willingness to use English in 
the classroom. This is in keeping with a gamut of studies on classroom discipline strategies which have all discussed 
the counterproductive impacts of coercive discipline strategies on learners` responsibility and attitudes towards 
school work and their teachers (Gorham & Christophel, 1992; Hyman & Snook, 2000; Lewis, 2001; Lewis et al., 
2008; Rose & Gallup, 2004). 
 
 In addition, three strategies were found to make statistically significant contributions to learners’ L2 WTC. 
These strategies include, in order of predictive power, recognition/reward, aggression, and involvement. The 
recognition/reward strategy’s highest predictive power of learners’ L2 WTC suggests the fact that despite the 
harmful effects of coercive discipline strategies such as aggression on learners’ WTC, it is the positive strategies 
such as recognition/reward or involvement which can profoundly affect learners’ attitudes and turn the language 
classroom into a friendly and safe environment where learners` willingness and ability to use English can be 
fostered. Similarly, many researchers have argued for the productive effects of recognition or involvement discipline 
techniques on learners’ feelings and behavior in the classroom (Edwards & Mullis, 2003; Johnson & Johnson, 2006; 
Lewis, et al., 2008). 
 
In light of the findings of this study, EFL teachers need to consider the crucial effects of the classroom discipline 
techniques that they decide to apply in their classes on learners’ L2 learning behavior in general and their WTC in 
English in particular. Given that modern language pedagogy places utmost importance on learners’ ability to 
communicate in English, teachers need to reflect on how simply and deeply their choices of discipline techniques 
can facilitate or hinder their students’ efforts of using English communicatively. 
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